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Section 1: Purpose / Intent
[bookmark: _Toc42079922][bookmark: _Toc390336708][bookmark: _Toc390340298]1.1. Purpose.
The purpose of the Solano County Local Partnership Agreement (SCLPA) is to enhance and strengthen partnerships that promote the career preparation and successful placement of youth and adults with disabilities into competitive, integrated employment (CIE). This includes primarily youth and adults identified as having an intellectual and/or developmental disability (IDD) and may include others whose disability creates similar barriers to employment.

This document is intended to serve an overview of the partner agencies processes and is not intended to serve as detailed guidance on various procedures for the agencies involved.  For specific procedural information or assistance, the reader should contact the respective agencies directly.
[bookmark: _Toc42079923]1.2. Goals.
Per the California CIE Blueprint and the LPA template the SCLPA will include strategies for each of the following goals:
· Outreach to underserved communities
· Coordination of referral processes
· Inclusion of community partners
· Integration of corresponding person-centered plans
· Communication between partners
· Fidelity to agreements
· Leveraging of resources
· [bookmark: _Toc390336709][bookmark: _Toc390340299]Coordinated and well-sequenced services


[bookmark: _Toc42079924][bookmark: _Toc390336710][bookmark: _Toc390340300]Section 2: Identification of Core Partners
[bookmark: _Toc42079925]2.1. Department of Rehabilitation (DOR) – Fairfield Office. 
[bookmark: 11_A][bookmark: 11_B][bookmark: 11_C]The DOR is authorized under the Rehabilitation Act of 1973, as amended by the 2014 WIOA (29 U.S.C. § 701 et seq.), to provide vocational rehabilitation (VR) services to individuals with disabilities, including “youth with disabilities,” ages 14 through 24, and “students with disabilities,” ages 16 through 21. The VR program is intended to maximize opportunities for CIE and economic self-sufficiency for individuals with disabilities, including individuals with the most significant disabilities consistent with the individual’s unique strengths, resources, priorities, concerns, abilities, capabilities, interests, and with informed choice. An employment outcome may include entering or retaining full-time or part-time CIE including but not limited to supported employment or customized employment.
[bookmark: Order]The DOR collaborates with public agencies, including LEAs, colleges, Community Rehabilitation Programs (CRPs), Regional Centers, and other stakeholders to provide well-sequenced services to mutual consumers. In an effort to serve as many consumers as possible, the DOR is required to make maximum effort to secure comparable services and benefits. When there are insufficient funds to serve all individuals who are eligible, the DOR operates under an Order of Selection and must determine an individual’s priority for VR services. Currently, the DOR is under an Order of Selection but is able to serve individuals with the most significant and significant disabilities. Typically, individuals with ID/DD are considered individuals with the most significant disabilities. A waiting list is maintained for those for whom the DOR does not have sufficient funds to serve and do not meet the priority of services under the Order of Selection.
[bookmark: _Toc42079926]2.2. North Bay Regional Center (NBRC).
North Bay Regional Center is one of 21 Regional Centers for persons with developmental disabilities in California. Started as a grass roots movement, Regional Centers were originally established to assist persons with intellectual disabilities — and their families — in identifying and developing services and programs within their communities that help them lead more independent lives.
Each a non-profit, community-based organization, Regional Centers were established in 1965 under legislation sponsored by Assemblyman Frank Lanterman. The Lanterman Act became effective in 1969 and later expanded the populations served to include persons with intellectual disabilities, cerebral palsy, epilepsy, autism, and other disabling conditions requiring services similar to individuals diagnosed with intellectual disabilities. In 1972, NBRC was incorporated to serve Napa, Sonoma and Solano counties.

North Bay Regional Center serves over 8000 people living within the geographic boundaries of Napa, Sonoma and Solano. Guided by its NBRC Mission and Values to assist people with developmental disabilities to obtain the services and supports needed to live as others do in the community, NBRC has established Strategic Goals to guide our efforts in focused areas: employment, independence, community access, and family supports.
[bookmark: _Toc42079927]2.3 California Department of Education (CDE) - Local Education Agencies (LEA).
 The CDE oversees the state's diverse and dynamic public school system, which is responsible for the education of more than seven million children and young adults in more than 9,000 schools. The CDE and the State Superintendent of Public Instruction are responsible for enforcing education law and regulations; and for continuing to reform and improve public elementary school programs, secondary school programs, adult education, some preschool programs, and child care programs.
The CDE works cooperatively with other state agencies to provide a wide variety of educational supports, from family-centered services for infants and preschool children with disabilities, to planned steps for transition from high school to further education, employment and quality adult life. The CDE responds to consumer complaints and administers the federal IDEA, the No Child Left Behind Act (NCLB), and in 2017 the Every Student Succeeds Act (ESSA), which will replace NCLB, for students with disabilities in California. For more information on special education see the CDE Special Education web site CDE Special Education Division. http://www.cde.ca.gov/sp/se/

The CDE provides state leadership and policy direction for school district special education programs and services for students who have disabilities, which the CDE defines as newborn through 21 years of age. Special education is defined as specially designed instruction and services, at no cost to parents, to meet the unique needs of children with disabilities.

School districts/LEAs participating in the Solano County LPA: 

· Benicia Unified School District (BUSD).
· Dixon Unified School District (DUSD).
· Fairfield-Suisun Unified School District (FSUSD).
· Travis Unified School District (TUSD).
· Vacaville Unified School District (VUSD).
· Vallejo City Unified School District VCUSD).
· [bookmark: _Toc390336712][bookmark: _Toc390340302]Solano County Special Education Local Plan Area (SCSELPA).
· Spectrum Schools


[bookmark: _Toc42079928]Section 3: Identification of Community Partners
The following entities will be invited to participate in quarterly meetings in 2020:
[bookmark: _Toc42079929][bookmark: _Toc390336719][bookmark: _Toc390340309]3.1. Employment Development Department (EDD).
EDD services are provided through the Solano Employment Connection. The Solano Employment Connection provides the resources and tools; phones and computers for customers to file a claim or contact these offices.
[bookmark: _Toc42079930]3.2. First Place for Youth.
The mission of First Place is to help foster youth build the skills they need to make a successful transition to self-sufficiency and responsible adulthood
[bookmark: _Toc42079931]3.3. Independent Living Resources of Solano & Contra Costa Counties.
Independent Living Resources (ILR) is a non-profit organization dedicated to helping people with any type of disability live normal, independent lives. Through education empowerment and advocacy, ILR strives to fully incorporate those with disabilities into the community and eliminate institutional, social and attitudinal barriers that hinder progress.

All services provided by Independent Living Resources are free of charge for persons with disabilities and seniors, their families and the agencies which serve them
[bookmark: _Toc42079932]3.4. NBRC Employment Taskforce.
Comprised of NBRC employment & day service providers, transportation & representative payee providers, community partners, such as DOR, local job centers, community college representatives, with goal of increasing CIE for persons with intellectual and developmental disability in Sonoma, Napa, and Solano Counties.
[bookmark: _Toc42079933]3.5. Solano Adult Education Consortium.
The Solano Adult Education Consortium (SAEC) is a partnership among adult education providers and other community organizations in Solano County that give adults opportunities to learn basic skills and obtain certificates to successfully transition into a career or postsecondary education. SAEC is funded through the Adult Education Block Grant, Workforce Innovation and Opportunity Act (WIOA), Title II: AEFLA*, and other supplemental funding sources.

SAEC members are Benicia Unified School District, Fairfield-Suisun Adult School, Vacaville Adult School, Vallejo Adult School, Solano County Office of Education, and Solano Community College.
[bookmark: _Toc42079934]3.6. Solano Community College.
The California Community Colleges is the largest system of higher education in the nation, with 2.1 million students attending 115 colleges. Our colleges provide students with the knowledge and background necessary to compete in today’s economy. With a wide range of educational offerings, the colleges provide workforce training, basic courses in English and math, certificate and degree programs and preparation for transfer to four-year institution
[bookmark: _Toc42079935]3.7. Solano County Health and Social Services.
The mission of Solano County Health and Social Services Department is to promote healthy, safe and stable lives.  The Department's vision is for a healthy, safe and stable community.
[bookmark: _Toc42079936]3.8.  Solano County Mental Health. 
 Solano County Mental Health assists over 4,000 children, youth and adults each year who are experiencing a psychiatric crisis or who have significant mental and emotional disabilities. Services include: crisis and brief therapy, case management, psychiatric assessments and medication, outpatient treatment, and a range of community support services, including a client-run Self-Help Center.
[bookmark: _Toc42079937]3.9. Workforce Development Board of Solano County.
The Workforce Development Board (WDB) of Solano County is a 501(c)(3) nonprofit organization that provides employment-related services for job seekers and businesses in Solano County.

The WDB oversees federally-funded workforce services through the Workforce Investment and Opportunity Act (WIOA) of 2014 on behalf of Solano County. Services include the American Job Center of California System, called the Solano Employment Connection in Solano County, and intensive programs to support the talent development of the county.

This work includes planning and policy development, and alignment of workforce services in partnership with businesses to develop an integrated, responsive, and robust workforce system that meets the needs of both businesses and job seekers.
[bookmark: _Toc42079938]3.10. Other Stakeholders. 
 Other stakeholders, including parent and family organizations


[bookmark: _Toc42079939][bookmark: _Toc390336720][bookmark: _Toc390340310]Section 4: Roles and Responsibilities - Collaboration through Person-Centered Processes.
[bookmark: _Toc390336726][bookmark: _Toc390340316]In California, according to the Department of Developmental Services (DDS), the employment rate for individuals with Intellectual and Developmental Disabilities (IDD) is about 13.1%, as compared to the general population rate at 74.7% (2014 data). In order to participate fully as members of their California communities, youth and adults with IDD will need a Person-Centered or Person-Driven Plan that is essential in mapping out a successful career pathway to CIE. This career pathway may include post-secondary education, participation in workforce training programs, specific skill development and work experience opportunities to ensure success in achieving CIE. CIE outcomes are now given the highest priority in terms of planning for adult services, and youth or adults with IDD first need to be aware of this prioritized emphasis, if they have a desire to work, regardless of the severity of the disability. The LPA Core Partners must collaborate on sharing and updating the person-centered/person-driven planning document to effectively plan career and employment services.

Definition: Person-Centered or Person-Driven Planning (PCP/PDP):
Essential to the spirit and expectations of the CIE Blueprint is that LPA partners adopt a person-centered approach throughout planning and implementation. Utilizing the approach across disciplines will foster meaningful, well-sequenced individualized plans.

Many of the people we work with have had limited opportunities to learn about and experience employment. This places upon the partners a responsibility to support people to develop and articulate goals, make informed choices, and direct their own lives to the greatest extent possible. In this endeavor, we will be guided by promising practices emerging across California and the U.S., such as the Discovery Planning approach.

“Discovery” is a term widely used for a person-centered planning process that is focused on employment goals.   It is an open-ended, abilities-based approach that involves team discussions and brainstorming sessions to assist a person to create employment-related goals and the development of next steps.   These can include job exploration and shadowing, networking, internships, volunteering, interviews and assessments, funding through DOR, DDS or California Department of Education (CDE), and any other well-sequenced process or resource that leads toward stated employment goals.

Person-Centered Planning (PCP) is an ongoing process used to help individuals with disabilities plan for their future. In person-centered planning, the team focuses on an individual and their vision of what they would like to do in the future. The "person-centered" team meets to identify opportunities to develop personal relationships, participate in their community, increase control over their own lives, secure & retain CIE, and develop the skills and abilities needed to achieve these goals.   Person-Centered Planning success depends on the commitment to collaboration of the team.   This team takes action to make sure that the strategies discussed in planning meetings are implemented.   Additionally, Person-Centered Planning emphasizes the role of the individual in the transition process.

[bookmark: _Toc42079940]4.1. Referral and Intake


4.1.1. LEAs. Referral Process:
Step 1. Child is identified as possibly needing special education and related services. A school professional may ask that a child be evaluated to see if he or she has a disability. Parents may also contact the child's teacher or other school professional to ask that their child be evaluated. This request may be verbal or in writing. Parental consent is needed before the child may be evaluated. Evaluation needs to be completed within a reasonable time after the parent gives consent.
Step 2. Child is evaluated. The evaluation must assess the child in all areas related to the child's suspected disability. The evaluation results will be used to decide the child's eligibility for special education and related services and to make decisions about an appropriate educational program for the child. If the parents disagree with the evaluation, they have the right to take their child for an Independent Educational Evaluation (IEE). They can ask that the school system pay for this IEE.
Step 3. Eligibility is decided. A group of qualified professionals and the parents look at the child's evaluation results. Together, they decide if the child is a "child with a disability," as defined by IDEA. Parents may ask for a hearing to challenge the eligibility decision.
Step 4. Child is found eligible for services. If the child is found to be a "child with a disability," as defined by IDEA, he or she is eligible for special education and related services. Within 30 calendar days after a child is determined eligible, the IEP team must meet to write an IEP for the child.
Step 5. IEP meeting is scheduled.
· The school system schedules and conducts the IEP meeting. School staff must:
· contact the participants, including the parents;
· notify parents early enough to make sure they have an opportunity to attend;
· schedule the meeting at a time and place agreeable to parents and the school;
· tell the parents the purpose, time, and location of the meeting;
· tell the parents who will be attending; and
· tell the parents that they may invite people to the meeting who have knowledge or special expertise about the child.

Reference: U.S. Department of Education, A Guide to the Individualized Education Program
https://www2.ed.gov/parents/needs/speced/iepguide/index.html#process

When to invite support agencies/community partners to a student’s IEP should be based on the individual student’s needs and choice. 

4.1.2. NBRC.
(1) How to Apply for Services:
To apply for services; parents, non-conserved adults, legal guardians or conservators should contact the Intake Referral Coordinator at (707) 256-1180 or intake@nbrc.net. Children under age 3 will be referred to Early Start. The Intake Referral Coordinator, will either make the referral for assignment, or refer the caller to the appropriate community resource.
A comprehensive intake interview will occur and a face-to-face meeting of the applicant is required. Applicants and their families may submit independent assessments for consideration by NBRC. NBRC will review all medical, educational, developmental and psychological assessments available. NBRC may require additional assessments funded by NBRC or a generic resource available to the applicant in the community. There is no cost to the applicant for assessment provided by NBRC. Once all documentation is provided and assessments and reports are completed, the information will be reviewed to determine if the applicant meets eligibility criteria.
(2) Eligibility for NBRC Services
Any person who lives in Sonoma, Solano, or Napa Counties, regardless of age or income, who is believed to have or be at risk of having a developmental disability may receive an intake assessment from NBRC clinical professionals to determine if he/she is eligible for regional center services. A developmental disability is defined as a disability that occurs before the age of 18, is substantially disabling, and is expected to continue indefinitely. The regional center serves people who have the following developmental disabilities:
· Intellectual Disability
· Cerebral Palsy
· Epilepsy
· Autism

People who have a disabling condition found to be closely related to intellectual disability, that requires treatment similar to that required for individuals who have an intellectual disability may also be considered for regional center eligibility. The applicant must also have a substantial disability. A “substantial disability” means:
1. A condition which results in a major impairment of cognitive and/or social functioning, representing sufficient impairment to require interdisciplinary planning and coordination of special or generic services to assist the individual in achieving maximum potential and:
2. The existence of significant functional limitation, as determined by the regional center, in three or more of the following areas of major life activity, as appropriate to the person’s age:
· Receptive and expressive language
· Learning
· Self-care
· Mobility
· Self-direction
· Capacity for independent living
· Economic self-sufficiency

Developmental disability shall not include handicapping conditions that are:

1. Solely psychiatric disorders where there is impaired intellectual or social functioning which originated as a result of the psychiatric disorder or treatment given for such a disorder. Such psychiatric disorders include psycho-social deprivation and /or psychosis, severe neurosis or personality disorders even where social and intellectual functioning have become seriously impaired as an integral manifestation of the disorder.
2. Solely learning disabilities. A learning disability is a condition which manifests as a significant discrepancy between estimated cognitive potential and actual level of educational performance and which is not a result of generalized intellectual disability, educational or psycho-social deprivation, psychiatric disorder or sensory loss.
3. Solely physical in nature. These conditions include congenital anomalies or conditions acquired through disease, accident, or faulty development which are not associated with a neurological impairment that results in a need for treatment similar to that required for intellectual disability.
4.1.3. DOR. Referral Process:
Potentially Eligible Referral: The following five DOR Student Services may be requested without a full application for DOR Vocational Rehabilitation Services as described below. Information may be obtained at www.dor.ca.gov or by contacting the local DOR office.
· Job exploration counseling
· Work-based learning experiences, which may include in-school or after school opportunities, experiences outside of the traditional school setting, and/or internships
· Counseling on opportunities for enrollment in comprehensive transition or postsecondary educational programs
· Workplace readiness training to develop social skills and independent living
· Instruction in self-advocacy

Application for Vocational Rehabilitation Services: If vocational services are being requested, an Application is required. There are three requirements that comprise the application process. The date of application is determined when the applicant completes the application submission process. The DOR shall determine an applicant’s eligibility within 60 days of the date of application.
To complete the application submission process and to become an "applicant", an individual must perform all of the following:
1. Submit a request for services. This action is considered complete when the DOR receives one of the following:
· A completed, signed DR 222 Vocational Rehabilitation (VR) Services Application
· A completed intake application form from a One-Stop center requesting VR services for the individual
· A request for services, including online applications received through the DOR Internet web site
2. Provide information needed to initiate an assessment to determine eligibility and priority for services. The minimum information required includes the following:
· The name of applicant
· A means of contact (e.g., address, email, telephone number)
· A reason for application

3. Be available to complete the assessment process. "Available" typically means an individual is not on an extended vacation, incarcerated, or otherwise indisposed
Eligibility - The four factors that establish eligibility for VR services are:
1. The applicant has a physical or mental impairment
2. The physical or mental impairment is a substantial impediment to employment
3. The applicant requires VR services to prepare for, secure, retain, advance in, or regain employment consistent with the applicant’s unique strengths, resources, priorities, concerns, abilities, capabilities, interests and informed choice
4. A presumption that the applicant may benefit from services in terms of an employment outcome in an integrated setting 
[bookmark: _Toc42079941]4.2. Coordinating Person-Centered Planning.
4.2.1. LEAs. Individualize Education Program (IEP). Each IEP is individualized and takes into consideration the needs of the student first.  The IEP, IPE, and IPP are not connected.
IEP meeting is held and the IEP is written. The IEP team gathers to talk about the child's needs and write the student's IEP. Parents and the student (when appropriate) are part of the team. If the child's placement is decided by a different group, the parents must be part of that group as well.
Before the school system may provide special education and related services to the child for the first time, the parents must give consent. The child begins to receive services as soon as possible after the meeting.
If the parents do not agree with the IEP and placement, they may discuss their concerns with other members of the IEP team and try to work out an agreement. If they still disagree, parents can ask for mediation, or the school may offer mediation. Parents may file a complaint with the state education agency and may request a due process hearing, at which time mediation must be available.
Services are provided. The school makes sure that the child's IEP is being carried out as it was written. Parents are given a copy of the IEP. Each of the child's teachers and service providers has access to the IEP and knows his or her specific responsibilities for carrying out the IEP. This includes the accommodations, modifications, and supports that must be provided to the child, in keeping with the IEP.
Progress is measured and reported to parents.The child's progress toward the annual goals is measured, as stated in the IEP. His or her parents are regularly informed of their child's progress and whether that progress is enough for the child to achieve the goals by the end of the year. These progress reports must be given to parents at least as often as parents are informed of their nondisabled children's progress.
IEP is reviewed. The child's IEP is reviewed by the IEP team at least once a year, or more often if the parents or school ask for a review. If necessary, the IEP is revised. Parents, as team members, must be invited to attend these meetings. Parents can make suggestions for changes, can agree or disagree with the IEP goals, and agree or disagree with the placement.
If parents do not agree with the IEP and placement, they may discuss their concerns with other members of the IEP team and try to work out an agreement. There are several options, including additional testing, an independent evaluation, or asking for mediation (if available) or a due process hearing. They may also file a complaint with the state education agency.
Child is reevaluated. At least every three years the child must be reevaluated. This evaluation is often called a "triennial." Its purpose is to find out if the child continues to be a "child with a disability," as defined by IDEA, and what the child's educational needs are. However, the child must be reevaluated more often if conditions warrant or if the child's parent or teacher asks for a new evaluation.
Contents of the IEP
By law, the IEP must include certain information about the child and the educational program designed to meet his or her unique needs. In a nutshell, this information is:
· Current performance. The IEP must state how the child is currently doing in school (known as present levels of educational performance). This information usually comes from the evaluation results such as classroom tests and assignments, individual tests given to decide eligibility for services or during reevaluation, and observations made by parents, teachers, related service providers, and other school staff. The statement about "current performance" includes how the child's disability affects his or her involvement and progress in the general curriculum.
· Annual goals. These are goals that the child can reasonably accomplish in a year. The goals are broken down into short-term objectives or benchmarks. Goals may be academic, address social or behavioral needs, relate to physical needs, or address other educational needs. The goals must be measurable meaning that it must be possible to measure whether the student has achieved the goals.
· Special education and related services. The IEP must list the special education and related services to be provided to the child or on behalf of the child. This includes supplementary aids and services that the child needs. It also includes modifications (changes) to the program or supports for school personnel-such as training or professional development-that will be provided to assist the child.
· Participation with nondisabled children. The IEP must explain the extent (if any) to which the child will not participate with nondisabled children in the regular class and other school activities.
· Participation in state and district-wide tests. Most states and districts give achievement tests to children in certain grades or age groups. The IEP must state what modifications in the administration of these tests the child will need. If a test is not appropriate for the child, the IEP must state why the test is not appropriate and how the child will be tested instead.
· Dates and places. The IEP must state when services will begin, how often they will be provided, where they will be provided, and how long they will last.
· Transition service needs. Beginning when the child is age 14 (or younger, if appropriate), the IEP must address (within the applicable parts of the IEP) the courses he or she needs to take to reach his or her post-school goals. A statement of transition services needs must also be included in each of the child's subsequent IEPs.
· Needed transition services. Beginning when the child is age 16 (or younger, if appropriate), the IEP must state what transition services are needed to help the child prepare for leaving school.
· Age of majority. Beginning at least one year before the child reaches the age of majority, the IEP must include a statement that the student has been told of any rights that will transfer to him or her at the age of majority. (This statement would be needed only in states that transfer rights at the age of majority.)
· Measuring progress. The IEP must state how the child's progress will be measured and how parents will be informed of that progress.

The IEP Team Members
By law, certain individuals must be involved in writing a child's Individualized Education Program. These are identified in the figure at the left. Note that an IEP team member may fill more than one of the team positions if properly qualified and designated. For example, the school system representative may also be the person who can interpret the child's evaluation results.
These people must work together as a team to write the child's IEP. A meeting to write the IEP must be held within 30 calendar days of deciding that the child is eligible for special education and related services.
Each team member brings important information to the IEP meeting. Members share their information and work together to write the child's Individualized Education Program. Each person's information adds to the team's understanding of the child and what services the child needs.

Parents are key members of the IEP team. They know their child very well and can talk about their child's strengths and needs as well as their ideas for enhancing their child's education. They can offer insight into how their child learns, what his or her interests are, and other aspects of the child that only a parent can know. They can listen to what the other team members think their child needs to work on at school and share their suggestions. They can also report on whether the skills the child is learning at school are being used at home. (See box on page 12 regarding parents' possible need for an interpreter.)

Teachers are vital participants in the IEP meeting as well. At least one of the child's regular education teachers must be on the IEP team if the child is (or may be) participating in the regular education environment. The regular education teacher has a great deal to share with the team. For example, he or she might talk about:
· the general curriculum in the regular classroom;
· the aids, services or changes to the educational program that would help the child learn and achieve; and
· strategies to help the child with behavior, if behavior is an issue.
The regular education teacher may also discuss with the IEP team the supports for school staff that are needed so that the child can:
· advance toward his or her annual goals;
· be involved and progress in the general curriculum;
· participate in extracurricular and other activities; and
· be educated with other children, both with and without disabilities.
The child's special education teacher contributes important information and experience about how to educate children with disabilities. Because of his or her training in special education, this teacher can talk about such issues as:
· how to modify the general curriculum to help the child learn;
· the supplementary aids and services that the child may need to be successful in the regular classroom and elsewhere;
· how to modify testing so that the student can show what he or she has learned; and
· other aspects of individualizing instruction to meet the student's unique needs.
Beyond helping to write the IEP, the special educator has responsibility for working with the student to carry out the IEP. He or she may:
· work with the student in a resource room or special class devoted to students receiving special education services;
· team teach with the regular education teacher; and
· work with other school staff, particularly the regular education teacher, to provide expertise about addressing the child's unique needs.

Another important member of the IEP team is the individual who can interpret what the child's evaluation results mean in terms of designing appropriate instruction. The evaluation results are very useful in determining how the child is currently doing in school and what areas of need the child has. This IEP team member must be able to talk about the instructional implications of the child's evaluation results, which will help the team plan appropriate instruction to address the child's needs.

The individual representing the school system is also a valuable team member. This person knows a great deal about special education services and educating children with disabilities. He or she can talk about the necessary school resources. It is important that this individual have the authority to commit resources and be able to ensure that whatever services are set out in the IEP will actually be provided.

The IEP team may also include additional individuals with knowledge or special expertise about the child. The parent or the school system can invite these individuals to participate on the team. Parents, for example, may invite an advocate who knows the child, a professional with special expertise about the child and his or her disability, or others (such as a vocational educator who has been working with the child) who can talk about the child's strengths and/or needs. The school system may invite one or more individuals who can offer special expertise or knowledge about the child, such as a paraprofessional or related services professional. Because an important part of developing an IEP is considering a child's need for related services (see the list of related services in the box on the previous page), related service professionals are often involved as IEP team members or participants. They share their special expertise about the child's needs and how their own professional services can address those needs. Depending on the child's individual needs, some related service professionals attending the IEP meeting or otherwise helping to develop the IEP might include occupational or physical therapists, adaptive physical education providers, psychologists, or speech-language pathologists.

When an IEP is being developed for a student of transition age, representatives from transition service agencies can be important participants. Whenever a purpose of meeting is to consider needed transition services, the school must invite a representative of any other agency that is likely to be responsible for providing or paying for transition services. This individual can help the team plan any transition services the student needs. He or she can also commit the resources of the agency to pay for or provide needed transition services. If he or she does not attend the meeting, then the school must take alternative steps to obtain the agency's participation in the planning of the student's transition services.

And, last but not least, the student may also be a member of the IEP team. If transition service needs or transition services are going to be discussed at the meeting, the student must be invited to attend. More and more students are participating in and even leading their own IEP meetings. This allows them to have a strong voice in their own education and can teach them a great deal about self-advocacy and self-determination. 

Reference: U.S. Department of Education, A Guide to the Individualized Education Program
https://www2.ed.gov/parents/needs/speced/iepguide/index.html#process

4.2.2. NBRC. Individual Program Planning (IPP). Person-Centered Individual Program Planning (IPP) assists individuals with developmental disabilities and their support team to build their capacities and capabilities. This planning effort is not a single event or meeting, but a series of discussions or interactions among a team of people including the individual, their family (when appropriate), natural supports, vendored supports, regional center representative(s) and others. The document known as the Individual Program Plan (IPP) is a record of the decisions made by the planning team.
As part of the planning process, this team assists the individual in developing a description that includes: a preferred place to live, favorite people with whom to socialize, and preferred types of daily activities, including preferred jobs. This plan is based on the individual’s strengths, capabilities, preferences, lifestyle and cultural background. The individual and their planning team decides what needs to be done, by whom, when, and how, if the individual is to begin (or continue) working toward the goals identified for the future.  The IPP is reviewed annually and as needed and agreed upon.

For specific information on the IPP process see the Individual Program Plan Resource Manual. http://www.dds.ca.gov/RC/IPPManual.cfm
4.2.3. DOR. Individualized Plan for Employment (IPE) – A term used by the DOR to refer to the contract between the Individual and the DOR. The IPE contains important information on the Individual’s employment goal, and what services and supports the DOR has agreed to provide to assist the Individual in meeting that goal.
The IPE will be developed in collaboration with the Individual, the DOR Counselor, and other stakeholders to assist in development of the employment goal when the following are met:
Have applied for services.
Completed the assessment process.
Are determined eligible for services.
Are placed in a priority category being served.

The IPE is a written plan listing the Individual’s job objective and DOR services the individual will receive to reach his/her employment goal. The Individual and DOR counselor through the informed choice process will discuss the individual’s unique strengths, resources, priorities, concerns, abilities, capabilities, and interests. The IPE should be developed prior to Individual transitioning from Secondary Education, Alternative Schools. The DOR shall develop the IPE within 90 days of determining eligibility.
[bookmark: _Toc42079942][bookmark: _Toc533965545]4.3. Information Sharing and Documentation Processes.
4.3.1. DOR. With signed consent forms, core partners may share documentation with each other that may assist in helping offer resources or services to help the individual achieve CIE. Documents may include, but are not limited to:
· Eligibility documentation such as medical evaluations and records
· Psychological evaluations and records
· Individualized Plan for Employment
· Situational Assessments and other assessment reports
· Documentation of progress

4.3.2 LEAs. The districts share IEP and Psychological Evaluations through access to SEIS with the SCOE Director, Resource Development and Transition Services. These documents are shared with DOR after student/family provide consent to release. Results of interest assessments/surveys that are administered by LEA staff are shared with student, family/guardians and DOR counselor if student is a TPP student only. Individual’s employment portfolio is shared with DOR only when the student is TPP, except SOP, transcripts, diploma.  Consent to release info and DOR 260 are shared only when the student is TPP. Subminimum wage does not apply to any of the LEAs. The districts do not provide benefit planning services. SCOE does provide benefits planning but documentation is shared with DOR on CaPROMISE students only. No documentation is mutually shared between the school districts and NBRC.  SCOE shares information with NBRC when student is participating in a PIP.

4.3.3. NBRC. Documentation available to support teams what would individuals with obtaining CIE are listed below and can be requested through a signed consent form:
	Individual Program Plan
	IPP Annual Reports (*Not all clients have annual IPP meetings)
	Evaluations & Assessments
	Client Diagnostic Evaluation Report
[bookmark: _Toc42079943]4.4 Resources
4.4.1. California Career Innovations (CCi). The CCi is a research project with the goal to increase economic self-sufficiency, through planned education, WBL experiences, and CIE for students with disabilities. CCi is led by California DOR and partnered with SCOE and VCUSD to provide services to 150 students.
4.4.2. Career Technical Education (CTE) Pathway/Classes. A CTE pathway is a sequence of two or more CTE courses within a student's area of career interest. Pathways are designed to connect high school classes to college, industry certifications, and/or a career.
4.4.3. CIE Incentive Program.
Welfare and Institutions Code (WIC) was amended to add section 4870(d-g) to increase sustained CIE placements by regional center service providers.  Section 4870(d) authorizes funding to the DDS for incentive payments to providers for placement and retention of regional center consumers, consistent with a consumer’s Individual Program Plan (IPP).
4.4.4. Paid Internship Program (PIP). Welfare and Institutions Code (WIC) was amended to add section 4870 to encourage CIE for individuals with developmental disabilities (consumers). The purpose of the program is to increase the vocational skills and abilities of consumers who choose, via the Individual Program Plan (IPP) process, to participate in an internship. Goals of this program include the acquisition of experience and skills for future paid employment, or for the internship itself to lead to full- or part-time paid employment in the same job.
4.4.5. Transition Partnership Program (TPP). The TPP is a cooperative contract designed to jointly serve the mutual students/clients receiving services from the Department of Rehabilitation (DOR) and an LEA. The LEA and DOR staff and resources are combined to provide “Pre-Employment Transition Services” (PreETS) through the TPP to students and adults with disabilities. SCOE and VCUSD both have TPP contracts with DOR.
4.4.6. WorkAbility I (WAI). The WAI program offers students with an Individualized Education Program (IEP) the opportunity to complete their secondary education while also obtaining marketable job skills. WAI provides secondary students with an understanding of job seeking and job keeping skills. The employability of students improves through occupational class training and on-the-job subsidized or unsubsidized work experience.
The WAI program seeks employers in the business community who will give students with special needs a chance to prove themselves in a competitive integrated employment setting. Local program sites successfully coordinate state and local service providers to offer comprehensive services tailored to local economic, social, and geographic needs and abilities.


[bookmark: _Toc42079944]Section 5:  Initial Strategies to Increase CIE for individuals with Disabilities
[bookmark: _Toc42079945]5.1. Develop script/roles/tools for co-presenting at IEP’s.
a.  In order to provide individuals and families information on core partner services materials will be developed to share with IEP team.
b. Training on core partners’ services will be developed and made available to community at large.
c. Talking points will be created for representative of core partners attending/presenting at IEPs.
[bookmark: _Toc42079946]5.2. Better collaboration on plan development IEP/IPE/IPP.
a. Training on plan development for each of the core partners – IEP/IPE/IPP.
b. Develop a summary of plans that captures key elements of IEP/IPE/IPP.
[bookmark: _Toc42079947]5.3. Train all vendors in CIE – provide integrated setting checklist.
a. Training will be developed and provided to all NBRC and DOR vendors on Competitive Integrated Employment using integrated setting checklist.
[bookmark: _Toc42079948]5.4. Create public space for shared CIE docs
a. Sharepoint site has been developed for core partners to share information through the creation of the SCLPA. https://solanocoe.sharepoint.com/sites/SolanoCountyLPA
b. A page will be added to the SELPA website for public to access LPA documents and resources.
[bookmark: _Toc42079949]5.5. Cross training among partners – Work Incentitive Planners (WIPS) to go over their process
a. Each core partner with a WIP will provide training on processes for benefits planning.
[bookmark: _Toc42079950]5.6. Develop easy to understand materials for our common customers
a. Multilanguage materials on each core partner’s services will be developed.  Materials are to be used by youth, parents, school staff and community partners.
[bookmark: _Toc42079951]5.7. Training/open house for customers/families 
a. The SCOE hosts an Annual Transition Information Fair for families of students with disabilities. Partners will explore the option of expanding on the fair or create a separate event that will focus on CIE.


[bookmark: _Toc42079952]Section 6: Communication
[bookmark: _Toc42079953]6.1. Informational.
The SCLPA core partners will host quarterly meetings for all partners and additionally will meet as needed to develop and implement strategies identified in Section 5.
Core partners have the responsibility of reviewing the SCLPA annually and updating as needed to ensure strategies are met, are relevant and new strategies identified, developed and implemented.
[bookmark: _Toc42079954]6.2. Functional.
· Release of Information/Consent forms will be available to allow Core Partners to communicate and best support the individual.
· Core Partners and stakeholders will continue to identify gaps or barriers impacting individuals in their pursuit of competitive and integrated employment.
· Core Partners will organize and facilitate meetings to update, change, and expand the LPA to ensure that the partnership, and systems remain current.  Portions of the meetings will allow and encourage community feedback.
· Core Partners will expand and develop additional community partnerships aimed at providing access to all resources and workforce systems not historically utilized.
· Core Partners commit to assign a school district point of contact for NBRC.
· Core Partners commit to further explore organizational structure within the LPA, to be functional within the local planning area, including the exploration of subcommittees to focus on specific interests.
[bookmark: _Toc42079955]6.3. System Measures.
The Core Partners will work together to determine data collection methods that identify effective methods of tracking progress of the LPA, and to measure growth of competitive and integrated employment outcomes. The Core Partners will identify a mechanism for reporting aggregate data to the individuals served and to the community stakeholders.

The Solano County LPA will also utilize the systems currently in place that collect data on individuals working in competitive integrated employment, including:
· State Council Data Dashboard
· Department of Developmental Services Data Dashboard
· North Bay Regional Center
· CIE Data collection
· CDER
· California Department of Education
· Workability I database
· Department of Rehabilitation Dashboard
· TPP annual outcome data


[bookmark: _Toc42079956]Section 7: Optional Attachments/Appendices
[bookmark: _Toc42079957][bookmark: _Toc390336727][bookmark: _Toc390340317]7.1. Contacts.
	Agency
	Name
	Title
	Email

	North Bay Regional Center
	Maura McDonough
	QA Supervisor
	mauram@nbrc.net

	North Bay Regional Center
	Ivan Arce
	QA Monitor/Employment Specialist
	ivana@nbrc.net

	Department of Rehabilitation
	Carol Asch
	Regional Director
	Carol.asch@dor.ca.gov

	Department of Rehabilitation
	Della Randolph
	District Administrator
	Della.randolph@dor.ca.gov

	Department of Rehabilitation
	Marlyn “Marli” Karrasch
	Fairfield Team Manager
	Marlyn.karrasch@dor.ca.gov

	Benicia Unified School District
	Tbh
	Director Student Services and Special Education
	

	Dixon Unified School District
	Kim Parrott
	Director of Special Education
	Kparrot@dixonusd.org

	Dixon Unified School District
	Adriane Laughter
	Coordinator of Pupil Services
	Alaughter@dixonusd.org

	Fairfield-Suisun Unified School District
	Dorothy Rothenbaum
	Director of Special Education
	Dorothyr@fsusd.org

	Fairfield-Suisun Unified School District
	Deana Vanderhoof
	Assistant Director of Special Education
	Deanav@fsusd.org

	Travis Unified School District
	Deanna Brownlee
	Director Special Education
	Dbrownlee@travisusd.org

	Vacaville Unified School District
	Sasha Begell
	Director of Special Education
	sashab@vacavilleusd.org

	Vacaville Unified School District
	Laurel Schrader
	Coordinator Special Education
	laurels@vacavilleusd.org

	Vallejo City Unified School District
	Joyce Montgomery
	Transition Services Supervisor
	jmontgomery@vallejo.k12.ca.us

	Solano County Office of Education
	Susan Labrecque
	Director Resource Development and Transition Services
	slabrecque@solanocoe.net

	Solano County Special Education Local Plan Area
	Andrew Ownby
	Assistant Superintendent
	aownby@solanocoe.net

	Spectrum Center Schools and Programs
	Ray Myslewski
	Director of Transition Education
	rmyslewski@spectrumschools.com


[bookmark: _Toc42079958]7.2. Acronyms.
AJCC - America’s Job & Career Center System
BUSD - Benicia Unified School District
CaPROMISE – California Promoting the Readiness of Minors in Supplemental Security Income
CCi – California Career Innovations
CDE – California Department of Education
CIE - Competitive, Integrated Employment
CTE – Career Technical Education
DDS - Department of Developmental Services
DEA - Disability Employment Accelerator
DOR - Department of Rehabilitation
DSP – Disability Services Program
DUSD - Dixon Unified School District
FSUSD - Fairfield-Suisun Unified School District
HS – High School
IDD - Intellectual and Developmental Disabilities
IEP – Individual Education Program
IP - Incentive Program
IPE - Individualized Plan for Employment
IPP - Individual Program Plan
ITP – Individual Transition Plan
LEA – Local Education Plan
LPA – Local Partnership Agreement
LWDB - Local Workforce Development Board
MOU – Memorandum of Understanding
MS – Middle School
NBRC - North Bay Regional Center
PCP - Person-Centered Plan
PDP - Person-Driven Plan
PIP- Paid Internship Program
SAEC – Solano Adult Education Consortium
SCC - Solano Community College
SCLPA - Solano County Local Partnership Agreement
SCOE – Solano County Office of Education
SELPA - Solano County Special Education Local Plan Area
SPED – Special Education
TAP - Talent Acquisition PortalTPP – Transition Partnership Program
TUSD - Travis Unified School District
VCUSD - Vallejo City Unified School District
VUSD - Vacaville Unified School District
WAI - WorkAbility I
WD – Workforce Development
WDB - Workforce Development Board of Solano County
WIOA – Workforce Innovation and Opportunity Act
WIP- Work Incentive Planners
[bookmark: _Toc390336728][bookmark: _Toc390340318][bookmark: _Toc42079959]7.3. Term.
These terms and their definitions are for the purpose of this agreement.
AJCC - America’s Job & Career Center System
America's Job Center of California (AJCC) is the local One-Stop Center within the County of Kern which serves as the recruitment and training center for local employers and job seekers. AJCC provides basic training courses and also partners with Employers' Training Resource (ETR) for more in-depth training courses. Our many services include:
· Assisting job seekers: providing no-cost training, job placement services and other job-hunting resources.
· Assisting employers: providing applicant recruitment and screening as well as a variety of other services.
· Assisting youth: providing no-cost training as well as other resources.
CCi – California Career Innovations
The California Department of Rehabilitation (DOR) is partnering with San Diego State University Interwork Institute (SDSU-II) to evaluate the effects and benefits of work-based learning experiences to prepare students with disabilities to enter post-secondary education (PSE) and obtain competitive integrated employment (CIE). DOR is the lead agency for the California Career Innovations Work-Based Learning Initiative (CCI). Collaborations will include Local Educational Agencies (LEAs) throughout California, led by Region Managers from the Vallejo Unified School District, California State University - Los Angeles, Riverside County Office of Education and San Diego Health Sciences High & Middle College. Students with disabilities throughout these regions, between ages 16-21, with Individualized Education Plans (IEPs) or 504 plans will be identified to participate in this project. Greater investment in building and sustaining high-quality work-based learning (WBL) programs for high school students is essential if we expect our young people to learn about work, gain maturity and develop employability skills in non-school environments, make informed career choices, and succeed in their path toward training and careers (Alfeld et al., 2013). CCI will ensure a career relevant focus in the attainment of Competitive Integrated Employment (CIE) and post-secondary education for students with disabilities.

CA Career Innovations is funded through a cooperative agreement with the U.S. Department of Education, Office of Special Education & Rehabilitative Services.
CIE - Competitive, Integrated Employment
The word “integrated” means having people with and without disabilities working together. “Competitive employment” means having a job where you are earning at least minimum wage, which is a competitive wage. CIE refers to a workplace where a person with a disability earns at least minimum wage, works with people without disabilities, and has the same pay, benefits, and opportunities for promotion as workers without disabilities.
CTE – Career Technical Education
A program of study that involves a multiyear sequence of courses that integrates core academic knowledge with technical and occupational knowledge to provide students with a pathway to postsecondary education and careers.
DEA - Disability Employment Accelerator
The DEA program focuses on creating linkages and engaging businesses in high-growth industries. Entities will strive to use these business linkages to develop “earn and learn” service strategies (e.g., On-the-Job Training, Transitional Jobs, Work Experience, etc.) that ensure people with disabilities, including college students who are close to fulfilling their degree requirements and/or college graduates, have the necessary skills to obtain and retain competitive, integrated employment.
DSP – Disability Services Program
Provides a variety of academic support services to students with disabilities. Our goal is to provide students the opportunity to participate fully in all aspects of college programs and activities through appropriate and reasonable accommodations.
IDD - Intellectual and Developmental Disabilities
Refers to a group of disorders characterized by a limited mental capacity and difficulty with adaptive behaviors such as managing money, schedules and routines, or social interactions. Some developmental disabilities may be solely physical, such as blindness from birth.
IEP – Individual Education Program
A document that outlines the specialized education services that a student will receive due to their disability. It ensures the student will receive the assistance necessary so they will receive an education.
ITP – Individual Transition Plan
The section of the Individualized Education Program (IEP) that outlines transition goals and services for the student. The transition plan is based on a high school student's individual needs, strengths, skills, and interests.
LEA – Local Education Plan
An entity which operates local public primary and secondary schools in the United States
MOU – Memorandum of Understanding
A nonbinding agreement between two or more parties outlining the terms and details of an understanding, including each parties' requirements and responsibilities.
WDB - Workforce Development Board of Solano County
The Workforce Development Board (WDB) of Solano County is a 501(c)(3) nonprofit organization that provides employment-related services for job seekers and businesses in Solano County.
The WDB oversees federally-funded workforce services through the Workforce Investment and Opportunity Act (WIOA) of 2014 on behalf of Solano County. Services include the American Job Center of California System, called the Solano Employment Connection in Solano County, and intensive programs to support the talent development of the county.
This work includes planning and policy development, and alignment of workforce services in partnership with businesses to develop an integrated, responsive, and robust workforce system that meets the needs of both businesses and job seekers.
WIOA – Workforce Innovation and Opportunity Act
The Workforce Innovation and Opportunity Act (WIOA) is a United States public law that replaced the previous Workforce Investment Act of 1998 (WIA) as the primary federal workforce development legislation to bring about increased coordination among federal workforce development and related programs.
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